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1) Introduction
The project
Abacus is a Lloyd’s Community Programme (LCP) family financial literacy project engaging
children and their parents in Tower Hamlets.
The project is delivered by two organisations working in partnership, Tower Hamlets
Educational Business Partnership (Tower Hamlets EBP) and Quaker Social Action (QSA). In
a series of six workshops, children and parents concurrently explore the practical and
emotional aspects of managing money, learn about financial products and concepts (including
insurance) and engage with the world of work. The workshops are supplemented by two trips
to the Bank of England Museum and the Lloyd’s building.
This video gives a flavour of sessions in action: https://vimeo.com/119127620
Children’s sessions
Children’s sessions targeted at Year 5 (9 & 10-year-olds) are led by a Tower Hamlets EBP
staff member and supported by LCP volunteers, using curriculum-linked interactive and
experiential learning activities, bringing money and the world of work to life. LCP volunteers
work with a small group of pupils to work through interactive activities and to ensure
inclusive learning.
Unusually for this age group, the project also introduces children to insurance, to consider as
both a career aspiration and as a future consumer. Volunteers take the lead on delivering the
module ‘Insurance and Risk’ for both children’s and parents’ workshops. Learning resources
on insurance for this age group are few and far between and therefore the project is also filling
a gap in the sector. See Appendix A for content outline of each workshop.
Parent sessions
Parent workshops are delivered by QSA, based on their tried-and-tested Made of Money
group learning model for adult financial literacy, covering topics such as credit, debt,
budgeting, dealing with financial institutions and communicating with children around money.
Joint sessions
Parents and children come together for a select few activities during the project, such as the
blind taste test of supermarket own brand versus branded items, and for the two trips.
During the Bank of England Museum visit, children (and parents) take part in an ageappropriate presentation about the role of the Bank of England, the security features of bank
notes, the basics of interest and inflation and explore the museum. During the Lloyd’s visit,
volunteers lead a careers carousel telling children and parents about their jobs and career
journeys, and take a group of children on a tour of the building.
Further parent-child interaction is encouraged through homework packs designed by QSA to
facilitate conversations about money at home and to reach parents that don’t take part in the
workshops.
Volunteer engagement
Volunteer involvement is a key element of the project. Business volunteers make the world
of work tangible, human and relevant to young people through their own experiences and
help to inspire students with their own progression. Each volunteer works with a small group
of children to optimise the adult-pupil ratio and work through interactive activities that cover
complex concepts.
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Beyond the outcomes for pupils, the aim of the project is to make volunteering enjoyable,
enriching and engaging. Volunteers have the opportunity for community involvement that is
designed to slot into their busy work lives, as well as to stretch their skills by tasking them to
present complex concepts in an age-appropriate way and by working with a range of
abilities.
In 2017-18, the second year of implementation, Abacus was delivered in three primary
schools in Tower Hamlets, one per term. Two schools participated in the pilot year and one
school was new to the programme.

Changes to the project this year
In its second year, the project has focused on consolidating learning and progress from the
pilot year. In particular, advances were made in refining the content of children’s sessions
and receiving a quality mark, working on greater cohesion between children’s and parents’
sessions and cultivating a pool of experienced volunteers to lead on sections of each
workshops, further developing their presentation and leadership skills.
Financial Education Quality Mark
In November, the Abacus curriculum for children was awarded the Young Money’s Financial
Education Quality Mark. The session resources were assessed for educational and financial
quality, including relevance, age appropriateness, and accuracy. This process as well as
evaluation findings from last year informed the refinements made to children’s lesson plans,
which including clearer learning objectives, more opportunities for differentiation, and
distancing techniques for sensitive conversations around pocket money.
“This resource contains material that is lively and interactive and which
would provide a range of ideas and approaches to thinking about money,
including addressing moral and ethical considerations on the subject”
Financial Assessor
Evaluation Framework
From its inception, we have been committed to conducting robust evaluation for this project,
and this continues to be a work in progress. Abacus faces the challenge of evaluating a very
young age group on hard-to-measure outcomes. We adjusted the tools and data collection
methods this year, based on learning from last year, in order to try to understand mixed
results from last year. More details are in the ‘Methodology’ section
Volunteer Leadership Opportunities
We have had a high rate of returning volunteers, reflecting their commitment to and
enjoyment of the programme. These regular volunteers have also had the opportunity to
lead on content in class, thus allowing them to gain invaluable personal development,
applying and stretching their skills in new ways. At the same time, children benefit from a
variety of lead facilitators.
Cohesion between children’s and parents’ workshops
In reflecting on last year’s evaluation, much of the groundwork was laid for a more joined up
approach to the children’s and parents’ sessions. We rearranged the sequence of activities
so that the adult and child workshops mirrored each other, and we colour coded homework
packs so that conversations around the theme of the week could be extended at home. We
planned on joint activities between parents and children, and for facilitators for each group to
inform participants what the other group was doing. These proposed changes from last year
have been challenging to put into practice due to the general, well-documented barriers that
schools face to parent engagement. This is discussed further in the ‘Parent Feedback’ and
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‘Recommendations and Next Steps’ sections below. In addition, in response to last year, the
timescale for the summer term school was altered with a gap in the middle so that sessions
did not overlap with Ramadan and create an additional barrier to parent involvement.

The need
When designing the project last year, we took into consideration research on the following
areas:
•
•
•
•

The link between financial capability and employability
The call for early intervention from the financial education sector and the current gap
in primary school provision
The central influential role that parents play in children’s financial capability
The poverty of aspiration and experiences for Tower Hamlets children

For further details of these areas of research, please see Abacus Evaluation Report
2016/17.
Abacus continues to be well-positioned to make a meaningful contribution to the financial
education sector, as one of the few primary school interventions in the UK, and more
uniquely, one that involves parents in their own and their children’s financial capability. The
project also teaches very young children about insurance, filling a gap for resources on this
topic. The government’s Money Advice Service is keenly developing a robust evidence base
for ‘what works’ in financial education, and Abacus continues to be a part of this process.
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Methodology
This year, the methodology was altered based on learning from last year. The tools used
were similar:
•
•
•
•

Pupil pre/post outcomes and feedback survey (paper) (see Appendix B)
Parent pre/post feedback survey (by QSA, paper)
Volunteer feedback survey (online)
Review meetings / emails with schools, LCP and delivery staff

The following changes and improvements were implemented:
•
•
•
•
•
•

Teachers’ post-participation survey was added to assess teacher feedback and
triangulate their perception of pupil outcomes with volunteer perceptions and pupil
responses themselves
Facilitators administered pupil surveys orally to avoid misconceptions and to
standardise the way surveys were introduced across classes, in order to reduce the
chance of random responses from children
Additional question was added about pupils’ understanding of insurance
Pupil survey questions were adapted to deviate from the Money Advice Service
question bank, where results were not clear last year, or where the desirable
response was ambiguous
Pupil surveys were more closely mapped to session content
Baseline surveys were added to parent evaluations, in order to track progress rather
than solely asking parents to reflect or report on their own progress after the project

Similar to last year, four outcomes from the Theory of Change (Appendix C) were selected
as the focus for the pupil outcomes survey. These outcomes were then matched to
indicators in the Money Advice Service’s (MAS) Financial Capability Outcomes Framework
for children and young people, and questions were adapted as needed.
The four outcomes that were evaluated are •
•
•
•

Outcome 1: Increased understanding of financial products and concepts (knowledge)
Outcome 2: Increased appreciation / empathy for the value of money (attitudes)
Outcome 3: Increased understanding of the world of work and possible educational,
financial and career goals (aspirations)
Outcome 4: Increased curiosity about money

The MAS indicators for these first three outcomes are outlined in Appendix D. There were
no matching MAS indicators for outcome 4. Therefore, it was qualitatively assessed using
open-ended survey questions and general observations of facilitators/volunteers.
Note on the methodology:
The method for analysing pupil data deviated from last year, in order to compare the pupil
population as a whole, before and after the programme, as opposed to tracking individual
pupil progress. While this does not allow direct comparison with last year’s results, it allows
comparison of the effectiveness of two different methods.
This year, endline results are reported for the pupil population as a whole, with change
reported for an increase or improvement in outcome as compared to the baseline (for
example: at the end of the programme, 85% of pupils understood the concept of interest and
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15% did not, meaning that 67% of pupils increased their understanding compared to the
baseline).

Background on respondents
Completed data was received from:
Boys
Girls
Total

Clara Grant Primary
27
29
56

Smithy Street Primary
31
22
53

Old Palace Primary
27
29
56

Total
85
80
165

The three pilot schools are demographically representative of the borough of Tower
Hamlets, with the proportion of pupils eligible for free school meals at any time during the
past six years (% FSM) nearly double the national average of 24.9% and the proportion of
pupils whose first language is not English (% EAL) more than four times higher than the
national average of 20.8%. The majority of pupils are from minority ethnic backgrounds, with
the largest proportion of Bangladeshi Muslim heritage.

% EAL
% FSM

Clara Grant
Primary
92.5
56.1

Smithy Street
Primary
96
41.8

Old Palace
Primary
95.2
39.6

National average
20.8
24.9

Background information from baseline surveys:
The majority of pupils have access to money of their own, with 56% receiving pocket many
from parents, carers or other family members and/or 79% receiving money on birthdays or
special occasions such as Eid. Only 7% don’t receive any money at all.
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2) Key Outputs

and

163 pupils

in

23 parents

3 schools

supported by

from

from 12 Lloyd’s
companies

50 unique
volunteers
providing

144 volunteering
activities

313 volunteering
hours
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3) Pupil Outcomes – Findings
Outcome 1: Increased understanding of financial products and concepts

67%
of pupils
increased their
understanding
of interest

11%
of pupils
improved their
attitudes towards

savings

22%
of pupils increased
their understanding
of insurance

3%
of pupils
improved their
attitudes towards
tracking money

Legend:

6%
of pupils
increased their
understanding of
reasons to use a

bank account

Legend:
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Outcome 2: Increased appreciation / empathy for the value of money

9%
of pupils increased
their understanding
of the difference
between needs

and wants

2%
of pupils improved
their understanding
that money is limited,
and they can’t always
have what they want

Pupils completed a taste test comparing Ready Salted Walkers and Tesco own brand crisps.
Whilst 73% of pupils understood that the own brand product was better value for money,
69% would still choose to purchase the more expensive Walkers brand, citing flavour and
quality.

3%
increased their
understanding of
‘value for money’
versus price but

70%
understood this at
baseline

19%
increase in pupils who
would choose the
more expensive crisp
brand when exercising
value

Legend:

Although Tesco crisps are more
for less money walkers’ crisps is
just nicer.
Pupil, Smithy Street Primary
School
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Outcome 3: Increased understanding of the world of work and possible educational,
financial and career goals

6%

12%

increase in
frequency (‘more
often’) of pupils
talking about
money with their
parents

of pupils
increased their
understanding of

tax

Legend:

Legend:
The majority of
pupils were able
to understand
how adults
get the money
they spend.

Legend:

Volunteers were fantastic with the children. The visit to the Lloyd's building
was a great opportunity to see a financial organisation in practice and a great
way to close the project. It was great for the children to experience such a
huge workplace. I think the careers carousel was particularly well received by
the children, giving children a real insight into people's career paths and
hopefully gave them insight into opportunities for them.
Chris, Teacher, Smithy Street Primary School
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Outcome 4: Increased curiosity about money
Evidence of this outcome focused on qualitative data comparing baseline and endline from
an open-ended survey question asking children what they would like to learn more about in
regards to money.
Below is a cross- section of the questions submitted. There is an evident shift in the
sophistication of questions submitted before and after the project, with the baseline
responses largely about new terms children came across in the baseline survey itself. The
other baseline questions posed by children focused heavily on the origins, purpose and
manufacturing of money. After the project, their questions focused more on the true value of
money, financial products/concepts, salaries and the economy.
The richness of questions suggests that curiosity about money is high at the baseline, but is
also enhanced by the project, as pupils are eager to learn more. Most of the endline
responses relate to session content and express a desire to extend the learning about
concepts introduced.

Is there anything about money you would like to learn more about?

Baseline

Endline

How do you produce money?

How many different currencies are there?

What is interest?

I would like to learn more about inflation

What does tax mean?

Does money buy you happiness?

Which job pays the most?

I would like to know more about mortgages

What is insurance?

I want to learn what the highest paid jobs are

Who invented money?

What is money worth if it’s only notes made of
polymer?

How long has money existed?
Why are the prices in the shops so high?
How much money do you need to
live?

Do house wives/husbands get paid?
How much money do you get in you credit card
when you first get it?
If robots take over our jobs, will money change as
we may not be getting paid?
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Pupil Enjoyment
Based on qualitative open-ended responses in the endline survey, pupil feedback continues
to be overwhelmingly positive on enjoyment of the scheme, which would be expected to
impact other outcomes, particularly increased curiosity about money.
When asked what they enjoyed the most about the Abacus sessions, practical elements of
the session such as the trips and taste test that brought the subject to life for them, ranked
the highest, similar to last year.
Some of the most common answers provided were-

43%
30%
30%

Enjoyed the Trips
Of these pupils, cited enjoying the trip to
the Lloyds/Inside-out building
Enjoyed learning new things or learning
about money

17%

Enjoyed the Taste Test

I enjoyed learning new things
every session, like interest,
budgeting and debt…
Pupil, Clara Grant Primary
School

I liked going to the Lloyds
building because I learnt a lot
about insurance and what I
could insure in my future.

I enjoyed when we communicated with volunteers
and found out what they do.
Pupil, Old Palace Primary School

Pupil, Clara Grant Primary
School
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4) Parent Workshops Feedback
Overview
Participating schools and the parent facilitator have reported that Abacus generally engages
more parents than any other financial capability project. This could be attributed to the fact
that Abacus looks at money more holistically. Parents, when attending the Abacus sessions,
are aware that a similar session is being delivered with their child, and therefore are more
likely to improve conversations, attitudes and behaviours towards money at home. QSA
suggests that one of the main reasons parents attend their generic (non Abacus) parent
workshops, aside from improving their personal financial wellbeing, is to learn how to teach
their children values and messages around money. Abacus is therefore a more attractive
proposition for parents who feel they are embarking on a similar ‘money journey’ to their
children. The trip to Lloyd’s insurance building together further supports this joint learning.
“I’ve been delivering financial capability/wellbeing workshops for over 5 years now, and have
been running Abacus sessions since the pilot year. It is interesting for me to see how the
overall attendance and engagement of parents increased simply due to the fact that their
child was doing something similar in class. Parents were constantly asking me how they can
further facilitate discussions and learning at home; building on from what their child was
learning in class. When delivering my normal (non-Abacus) sessions, it’s sometimes difficult
to encourage parents to talk to their children, at home, about money. This is partly because
parents simply don’t know where to start or how to broach this complex subject as money is
something that’s rarely, often never, discussed at home with children this age. Abacus
overcomes this barrier by providing a platform where children learn basic money skills and
knowledge in class, as do parents, and at home, they can share their learning and
experience with each other.” Mostofa, Abacus Parent Facilitator, Quaker Social Action

Parent Recruitment and Participation
Parent Participation
Clara Grant – autumn
9
Smithy Street – spring
7
Old Palace – summer
8
There were a consistent number of parents that attended most, if not all, of the sessions
whilst other parents dropped in and out of sessions. Variation in numbers of participation is
most likely to be due to the lead-in time for parent recruitment and the level of buy-in from
the parent worker. Facilitator observations suggest that Clara Grant parent group had the
most diversity in terms of ethnicity and ability, whilst the majority of the parents in Smithy
Street and Old Palace were of Bangladeshi heritage. Clara Grant had the highest
attendance and a good level of engagement from parents, despite the parent worker not
being available for the majority of the sessions for personal reasons. Smithy Street, despite
being a school that has been part of Abacus from the start, had the lowest number of
parents and also least consistent attendance. This is attributed to the fact that another
parent session, ICT workshop, was run at the same time so parents had to choose between
the two courses. Another contributing factor to the low attendance and engagement is the
fact that the parent worker was away for a few weeks due to bereavement.

Parent Progress
These results are based on only the 7 respondents from across the three schools who
completed both the baseline and endline surveys.
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Parents rated the workshops very highly in terms of their new learning, course content and
delivery.
• 100% of parents rated the Abacus programme overall as good or excellent.
• 86% stated that the course content and resources were good or excellent.
• 86% believed the trainer’s knowledge to be excellent.
• 67% of parents thought the Abacus trips were excellent.1
Parents specified which topics or aspects of the workshop they found most interesting or
useful, in order below (with 1 being the most interesting/useful):

The only improvement for course content that was suggested was to have further
information about debt.
The biggest change for parents is shown in their rise in confidence around dealing with
finances.
• 86% of parents felt they were managing the same or managing better financially by
the end of the six week intervention. 2
• 71% of respondents prioritised “sorting out {their} finances” after the programme,
showing a willingness to change old habits.
Many parents expressed greater control over their money management, both practically and
emotionally, at the end of the project. Importantly, many felt better equipped to
communicate with their children around money.
‘‘I found the programme
really useful in educating
me on how important it is to
start educating your
children about money at a
young age and how the
smallest changes in your
spending behaviour can
make a difference.’

Shandkina, Parent

1

1 parent left this answer blank (n=6)
1 parent who felt they weren’t managing financially by the end of the programme strongly agreed
that they felt more confident around money due to Abacus, strongly agreed that they had improved
communication around money, felt more in control of their money and now knew how to teach their
children about money.
2
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When asked to what extent they worried about their current financial situation at baseline,
57% said they worried a little and 43% said they worried a great deal. By the end of the
programme, 28% said they were less worried and 57% stayed the same. It may be that as
parents became better equipped with knowledge about finances, they began to worry more
as they realised there was more they could be doing to improve their financial situation.
Testimonials from one of the QSA facilitators and a Parent Worker at Smithy Street School
positively observed the future work that there is to do regarding parental engagement:
Overall, and despite some of the challenges and barriers in regards to parental engagement, I
thoroughly enjoyed delivering Abacus workshops this year. The impact it had and the changes
I’ve witnessed in parents is evidence enough to continue with the programme and see it being
rolled out in more and more schools. The project still has some ways to go to reach its full
potential but I look forward to working closely with Tower Hamlets EBP to help it achieve that.
I’ve already started sharing some ideas on how we can improve parental engagement during
the next tranche of Abacus sessions and I look forward to implementing these. Thank you to
everyone involved with the Abacus project and we, QSA, look forward to working with you all
again!”

Mostofa Uddin, Facilitator, Quaker Social Action

“Abacus is a popular programme for
parents at our school. Unfortunately,
we didn't have quite as many in our
last course because we had other
parental programmes running on the
same day and time. Nonetheless, for
those committed few that attended,
had found it really useful and
informative. I believe it's a great way
to introduce and talk about money
with our children and in the family as
finance/money is not a topic
traditionally discussed. Abacus
allows us to talk about it in a
culturally sensitive way."

Khaleda, Parent Worker,
Smithy Street Primary School
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5)

Volunteer Feedback

Volunteer feedback shows high regard for the project as a volunteering opportunity and
corroborates other findings on pupil outcomes. Although there were periods where volunteer
recruitment was more difficult due to short lead-up time or coinciding with end of the financial
year, the level of retention of a core group of 8-10 volunteers that participated in multiple
sessions across all three schools throughout the year, suggests positive engagement with
Abacus as a volunteer opportunity. To develop this core group of volunteers, Abacus
facilitators gave volunteers sections of sessions to lead and worked with them to improve
questioning for the children. The 9 respondents to the volunteer survey indicated a very
positive experience overall. Some volunteers commented on the difficulty of working with
children’s varied levels of engagement – in response, tips on group management (e.g.
positive behaviour management for inclusion) will be included in briefings.

Volunteers’ perception of pupil outcomes aligns with pupil survey results to some extent, but
are limited to the sessions that volunteers took part in, hence not necessarily reflective of the
impact of the programme as a whole. The lowest increase (as seen below) comes in
children’s ‘critical awareness of consumer culture’. This is in line with pupil survey results
that show pupils often choosing brand over value as a personal preference in the crisps
taste test. This outcome has also been de-emphasised in the pupil survey. Volunteers felt
that pupils’ understanding of the world of work had been impacted by their input and the
Lloyd’s visit.
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Volunteers specified in an open-ended question what they enjoyed most:

‘Loved working with the kids and
learning new teaching skills
from the leaders.’
‘Teaching children skills that will
serve them well later on in life
{and} giving back to society.’

‘I loved the enthusiasm from the
children.’
‘{I enjoyed the}
• Chance to lead on sessions and be trusted to do so with as much or little support as
required
• Chance to work with age group I have little interaction with
• Chance to help local community
• Breaking down concepts to a year 5/6 level really helps you to understand things
more yourself, and teaches techniques I will use when presenting to more advanced
audiences’
“As I mentioned at the session, to think that I would confidently be able to lead on
student and parents sessions (and enjoy it so much!) back before I started the
scheme, would have seemed very unlikely to my past self. I’ve certainly developed
some skills that I wouldn’t have got in my usual line of work, and I think they’ll benefit
me greatly in my career; as well as hopefully adding some value to Tower Hamlets.”
Glen, volunteer, Lloyd’s
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Volunteers specified in an open-ended question what they found most challenging /
enjoyed least:
1. Working with a range of abilities and engagement levels (44%)
2. Nothing (44%)
3. Limited time to support due to work constraints (11%)
‘I did feel that trying to engage a group of 6 children was a little difficult, with some being
more vocal than others. I was keen for them all to have a say during the activity.’
Other feedback:
Unprompted volunteer feedback verbally and via emails also indicated positive experiences
and a desire to continue with the project:

‘“I think that the {Abacus} programme is really worthwhile and I’m so pleased to be able
to support it. I think that teaching life skills like financial management is so important to
master for adults and children alike. It’s much better to teach these skills at a young age
as so often young people have only their parents to learn from, and as we know, not all
adults have these skills. From a personal perspective it’s so rewarding to put something
back to the community. Many people have taken the time over the years to support me
in my personal and career development so I’m very grateful to be able to “pay it
forward.”
Claire, volunteer, Lloyd’s

A system for volunteer recruitment is now in place and a pool of seasoned volunteers to
draw from for future cohorts. Over this last year we have also been able to utilise this group
for volunteer leadership opportunities in pupil sessions. Some of these volunteers have had
the opportunity to lead on and deliver different parts of the session from the front of the
class. Keeping a consistently high ratio of adults in the classroom will likely deepen pupils’
engagement and therefore outcomes.
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6) Teacher Feedback
Teacher feedback based on surveys and review meetings is overwhelmingly positive,
particularly in relation to the experiential (practical) learning elements of the project.

Abacus puts their maths skills into real
life scenarios. Also parental engagement
and the trips, as well as the input of the
volunteers provides a wide and varied
experience for the children.
Richard Lampard, Old Palace

I think the sessions were so worthwhile.
The children gained so much and it
opened their eyes to important life skills
and knowledge about finances. The
parents' workshops were also well
received and they enjoyed being part of
the sessions.
Simone Schwartzel, Clara Grant

In conversations and review meetings before and after the project, all schools indicated that
the project met their expectations for why they got involved. Motivations for getting involved
included increasing children’s interactions with the world of work and business volunteers,
providing creative and critical thinking opportunities, teaching life skills to balance academic
learning, offering parents a chance to get involved in their children’s learning and
supplementing existing curriculum topic work.
Demand for the project and the potential to upscale are evident in the fact that all schools
from the pilot year were keen to return, although space was only offered to two. The school
that was new to the project this year, Clara Grant, has been a long-term partner of Lloyd’s
and participant in Tower Hamlets EBP’s other financial literacy offer, the BEE programme.
Clara Grant teachers expressed a strong preference for the Abacus model, due to the
parent element, the condensed timescale and the project being facilitated and organised by
Tower Hamlets EBP staff.
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7) Conclusions
As with last year, the data suggests the most significant gains are in indicators of pupil
outcomes that have to do with an increase in knowledge or learning a new concept – i.e.
interest, insurance, tax. This is to be expected as increases in understanding are easiest to
measure, and we would expect the baseline to be low across the population for these
complex financial concepts. Again, despite changes in data analysis method and
improvements to the evaluation framework overall, we are seeing mixed results for the
attitudinal outcomes, such as an appreciation for the value of money. However, when
considered holistically alongside volunteer and teacher feedback, and pupils’ qualitative
responses as well as facilitator observations, the results suggest progress, although not
definitively, across all outcomes. 100% of teachers felt that in general their pupils had
increased their understanding of financial products and concepts and 85% felt that pupils
had an increased appreciation/empathy for the value of money, even if pupils did not directly
demonstrate this themselves using the survey method.
According to evaluation experts at the Money Advice Service, the mixed results are in line
with what would be expected for this age group. Children are understood to respond
randomly to surveys and therefore this method is intrinsically limited. However, we have
seen a trend in the clearer impact on increased understanding of financial products and
concepts across both years of the project. It remains to be seen whether the evaluation
tools are limited or whether the project is not having the desired impact on changing
attitudes.
The new parent baseline survey has given us more robust evidence than last year about
parent progress, despite the small sample size. We are encouraged that over half of parent
respondents felt that after Abacus, they now know how to teach their children about money.
In general, the evaluation suggests some positive financial capability outcomes for pupils
and for parents, and some feedback that parent’s improved financial capability improves
their children’s. Enjoyment of the programme remains unequivocally high for pupil
beneficiaries and secondary beneficiaries of parents and teachers.
Parent recruitment and consistency of attendance remains a challenge for Abacus, as it
does universally for schools. Participation numbers are similar to last year. However, some
of the ideas put forth at the end of last year to deepen engagement by improving the links
between children’s and parents’ workshops have yet to be implemented consistently. This is
an expected gap between an ideal project model and the practicalities of school and parent
life. We found it necessary to adapt as we went along and facilitators sometimes chose not
to go ahead with a planned joint session because of space issues in the classroom, or
because of parents’ English language level.
The biggest success story of this year was the volunteer contribution to the programme.
Several volunteers returned from last year and, moreover, attended the majority of sessions
across the academic year. This is testament to their enjoyment of and commitment to the
project. Of this pool of experienced volunteers, those that have been involved in leading
sections of sessions have benefitted pupils and themselves. This model has also aided
volunteer retention by keeping the programme fresh and stretching for returning volunteers.
The content and model of the project have coalesced in the second year of implementation,
so that a standardised project is now well established. The project is now less vulnerable to
staff turnover and changes and the Lloyd’s visit structure is now tried and tested. The
content of pupil learning resources has been well received across schools. This sets us in
good stead to extend the parent engagement element of the programme and continue to
refine the evaluation framework next year.
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8) Recommendations for next year
Parent Recruitment and Participation
One of our main focuses for the next iteration of the Abacus project will be strengthening the
engagement and content for the parent workshops. As in previous years we will continue
working with Quaker Social Action to introduce further cohesion between the parent and
pupil sessions. With this in mind QSA will look at updating the resources for the parent
sessions, adding similar activities to the course content as those completed by pupils.
We will also continue work closely with the schools on a multi-pronged recruitment drive.
This will include handing out flyers at the school playground and hosting a coffee morning
where parents can find out more about the sessions before signing up.
In order to advance parent recruitment and retention for the next academic year, the
following research and policy papers have been consulted:
1. How to involve hard-to-reach parents: encouraging meaningful parental involvement
with schools, Clare Campbell, National College for School Leadership, 2011 – here
2. Review of best practice in parental engagement: Practitioners summary, Various
Authors, Government white paper, 2011 – here
Both papers recognise lack of parental engagement in schools as a nation-wide issue,
despite national and international research suggesting that parental involvement in children’s
learning is positively related to achievement. These findings in particular will inform how we
move forward with parent recruitment and the content of parent workshops next year:
National College for School Leadership
• “Teachers often lack the confidence and knowledge to work with parents, and
schools do not always recognise or value the ways in which parents are already
engaged with children’s learning.”
• “Engagement strategies often lack a clear, consistent focus on raising children’s
achievement.”
Government White Paper
• Much work is traditionally done by school staff at all levels to raise the self-esteem of
pupils, but much less consideration is given to the self-esteem of parents…this is
demonstrated in the belief that they can make a positive contribution to their own
child’s learning.”
• “Strategies from school leaders taking part in this research in summary cover the
following areas:… emphasising to parents how needed and valued their involvement
is.”
Based on our learning this year and the above research, we plan to implement the
following recommendations next year:
•
•

Alter expectations so that parents that attend over half the workshops are duly
recognised for their achievement, rather than setting the bar for attendance too
high.
Incentivise and recognise attendance by awarding cash vouchers to parents who
attend four or more workshops, with the added benefit of helping them kick start
their money management or savings goals.
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•
•

As an added recruitment method, Year 6 pupils will practice their persuasive writing
by writing letters to parents of Year 5 children encouraging them to take part in
Abacus.
In lieu of the Bank of England Museum trip where parents’ role is unclear, parents
will have their own bespoke trip to build their knowledge, skills and confidence,
alongside the Lloyd’s trip to support their children’s aspirations.

Volunteer engagement
In response to volunteer feedback about the challenging aspects of supporting pupils, tips
on positive behaviour management will be added to the session briefings, in addition to
covering the content of the session.
Children’s learning resources
This year, we worked on differentiating resources to allow extension activities for higher
ability pupils. In order to further the inclusivity of resources, next year we will improve the
visuals on the slides to ensure they are accessible for SEN pupils and different learning
styles.
We also aim to make the homework packs a more integral part of learning to engage parents
that do not take part in the Abacus workshops.
Evaluation framework
In order to experiment with methods that are age-appropriate, next year we will plan to pilot
a pupil focus group in lieu of, or complementary to, the pupil surveys. We could also
qualitatively assess some of the reflection and consolidation activities built into the sessions.
We may also request the help of the Money Advice Service in analysing the data to better
understand the mixed results. We may also revert to the pilot year method of tracking
individual progress to assess if this yields different results.
We will continue to implement a parent baseline and endline survey,but aim to increase the
sample size.
Scaling up the project
In the third summer term, we will look to recruit a three-form entry with 90 pupils in Year 5 to
increase the pupil, parent and volunteer beneficiaries without expanding the number of
schools. There will be logistical implications for the two trips and volunteer recruitment, but
we hope this will inherently increase parent participation. This will also provide an important
trial in understanding how far the project could be rolled out in the future.
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Appendix A

Summary of Workshop Content
Summer Term 2017
Parent’s
Session

Children’s Session

Bank of England Museum Visit
1

Introduction to Money
Matters

Introduction

When

Location

Friday 19th May,
10am – 12pm

Bank of England
Museum,
Bartholomew Lane

Thurs 25th May
2017
9.10-10.30am

Old Palace Primary,
Bromley by Bow, E3
3BT

Half-term holidays

2

Making Money Choices:
Saving and Spending

Budgeting

Thurs 8th June
2017
9.10-10.30am

3

Managing Money:
Budgeting and Borrowing

Credit

Thurs 15th June
2017
9.10-10.30am

4

World of Work: Jobs and
Taxes

Debt

Thurs 22nd June
2017
9.10-10.30am

Insurance & Risk

Children & Money
Insurance

Thurs 29th June
2017
9.10-10.30am

Old Palace Primary,
Bromley by Bow, E3
3BT

Friday 14th July
2017
1.00 – 3.00pm

Lloyd’s, One Lime
Street

5

Visit to Lloyd’s
Careers carousel with volunteers, end of scheme
celebration and tour of the building

Old Palace Primary,
Bromley by Bow, E3
3BT
Old Palace Primary,
Bromley by Bow, E3
3BT
Old Palace Primary,
Bromley by Bow, E3
3BT
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Detailed Scheme of Work
Session
1
Introduction
1.5 hours
Why does money exist; money in
the past, present and future

2
Making Money
Choices
1.5 hours
Spending and saving decisions;
banks and bank statements

3
Managing Money
1.5 hours

Why budget?; what is interest?;
why borrow money?; consolidate
learning

4
Advertising and Marketing
1.5 hours
How brand and advertising plays
tricks on us; becoming critical
consumers

Activity
Activity 1 – Money spider diagram
Activity 2 – Bartering role play
Activity 3 –Currency today - including new £1 coin and
new tenner
Activity 4 – Design money of the future
Homework – p.4-5,18-21, p.37 in pack
Activity 1 – Sorting ‘needs’ and ‘wants’ and prioritising
Activity 2– Joint activity with parents – Living on a
’20-shell’ salary
Activity 3 – Video – spending or saving decisions
Activity 4 – Analysing a bank statement
Homework – p.11-13, 28-32 in pack

Activity 1 – Money Quiz
Activity 2 – Practising balancing a budget
Activity 3 – Interest: credit and debit cards
Activity 4 – Save up or borrow? Money scenarios
Activity 5 – Design your own money quiz
Homework - p.7-10, 25-27 in pack and money
glossary worksheet

Warm-up – check glossary homework
Activity 1 - Joint activity with parents (provisional) Taste test, potentially lead by parents
Activity 2 – Price comparison calculations
Activity 3 – Analysing adverts – power of advertising
Activity 4 –What things make you happy? Do they all
cost money?
Optional Extension – Logo matching quiz – power of
branding
Homework – p.14-17, p22-24, p.33-36

5
Jobs and Taxes
1.5 hours
Factors that impact salary;
aspirations; jobs of the future; tax
and how tax is spent

6

Activity 1 – Different jobs; factors that impact salaries
Activity 2 – What will matter to you when you have a
job?
Activity 3 – Jobs of the Future – what jobs will be taken
over by robots?
Activity 4 –Introduction to tax (HMRC video)
Activity 5 – How the government spends tax
Homework – p.38 in pack
Activity 1 – Origins of insurance: Great Fire of London
Activity 2 – Insurance vocabulary
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Insurance & Risk
1.5 hours
Delivered by volunteers.
Introduction to concepts of
insurance; how insurance started;
insurance and risk game; quiz
about Lloyd’s

Activity 3 – What are the risks to these precious
objects?
Activity 4 – Insurance game – rolling the dice
Activity 5 – Joint Activity with parents - Quiz: fun
facts about Lloyd’s
Homework – Design your own quiz questions

Relevant National Curriculum Statements
Citizenship and PSHE
Knowledge, skills and understanding
Developing confidence and responsibility and making the most of their abilities
Pupils should have opportunities to:
-

-

learn about the range of jobs carried out by people they know, and to understand
how they can develop skills to make their own contribution in the future
to look after their money and realise that future wants and needs may be met through
saving
talk and write about their opinions, and explain their views
recognise their worth as individuals by identifying positive things about themselves
and their achievements, seeing their mistakes, making amends and setting personal
goals
face new challenges positively by collecting information, looking for help, making
responsible choices, and taking action.

Preparing to play an active role as citizens
Pupils should have opportunities to:
-

research, discuss and debate topical issues, problems and events
learn that resources can be allocated in different ways and that these economic
choices affect individuals, communities and the sustainability of the environment
learn why and how rules and laws are made and enforced, why different rules are
needed in different situations and how to take part in making and changing rules
understand that there are different kinds of responsibilities, rights and duties at home,
at school and in the community, and that these can sometimes conflict with each
other.

Breadth of study
Pupils should have opportunities to:
-

-

take responsibility
feel positive about themselves
participate
make real choices and decisions [for example, how to spend money, including pocket
money and contributions to charities]
meet and talk with people outside of the school environment.
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Mathematics
Pupils should be taught to:
Addition, subtraction, multiplication, division






Solve addition and subtraction multi-step problems in contexts, deciding which
operations and methods to use and why
Use estimation to check answers to calculations and determine, in the context of a
problem, an appropriate degree of accuracy
Solve problems involving multiplication and division, including scaling by simple
fractions and problems involving simple rates
Perform mental calculations, including with mixed operations and large numbers
Multiple one-digit numbers with up to two decimal places by whole numbers

Fractions (including decimals and percentages)




Recognise the per cent symbol (%) and understand that per cent relates to ‘number
of parts per hundred’
Understand that percentages, decimals and fractions are different ways of
expressing proportions
Solve problems involving the calculation of percentages and the use of percentages
for comparison

Measurement



Use all four operations to solve problems involving measure [for example, length,
mass, volume, money] using decimal notation, including scaling
Use all four operations in problems involving time and money

Statistics


Interpret and construct pie charts and line graphs and use these to solve problems.

English
Speaking & listening
To listen, understand and respond appropriately to others, pupils should be taught to:




ask relevant questions to clarify, extend and follow up ideas
identify features of language used for a specific purpose [for example, to persuade,
instruct or entertain]
respond to others appropriately, taking into account what they say.

Group discussion and interaction
To talk effectively as members of a group, pupils should be taught to:






make contributions relevant to the topic and take turns in discussion
vary contributions to suit the activity and purpose
qualify or justify what they think after listening to others' questions or accounts
deal politely with opposing points of view and enable discussion to move on
take up and sustain different roles, adapting them to suit the situation, including chair,
scribe and spokesperson
28

History
Pupils should be taught about:
 changes within living memory
 where appropriate, these should be used to reveal aspects of change in national life
 events beyond living memory that are significant nationally or globally [for example,
the Great Fire of London]

Breadth of study
Pupils should be taught through the following range of activities, contexts and purposes:



extended speaking for different purposes
listening to live talks/readings/presentations, and others in groups
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Appendix B – Endline survey for pupils

This questionnaire is to find out a little bit more about you and what you know and think
about money. Your answers can be different or the same as before when we did this
questionnaire. This is not a test - there are no right or wrong answers, so please just tell us
what you think.

Your Full Name:_____________________________
Girl ⃝
1.

What did you like most about Abacus?

2.

What did you like least about Abacus?

I am a:

Boy

⃝

3.
Where do you get your money from? (you can tick more than one
answer if you like)
☐
☐
☐
☐
☐
☐

Pocket money or allowance from my parents or carers
From my parents or carers as a reward for doing something
Pocket money from other members of my family
Birthdays, Eid, Christmas or other special occasions
I do not get any money from my parents or other people
Other (please say where): _________________________________________

4. How do you think adults get the money they spend? (you can tick more than one)
☐
☐
☐
☐
☐
☐

Earn money by going to work
From the pocket money they saved up
From the Government/ from benefits
From going to the shops
I don’t know
Other: ___________________________________________________________
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5. Which of the following do you think are essential and which are nice to have but
only if you or your family can afford it
Essential

Nice to have if can
afford it

Not sure

Heating

☐

☐

☐

Food

☐

☐

☐

Sweets

☐

☐

☐

Television

☐

☐

☐

School shoes

☐

☐

☐

Electricity

☐

☐

☐

Expensive trainers

☐

☐

☐

Winter coat

☐

☐

☐

Trip to the cinema
Games console

☐
☐

☐
☐

☐
☐

6. Below are some things people your age have said about borrowing
money from a bank. Which one best describes how you feel about
borrowing money from a bank?
☐
☐
☐
☐
7.

I would never borrow money
I would borrow money if I knew I could pay it back
I would borrow money whenever I wanted, even if I wasn’t sure I could pay it back
I don’t know

How strongly do you agree or disagree with these statements?

Strongly
disagree

Disagree

Neither agree
nor disagree

Agree

Strongly
agree

It is important for me to know
how to manage my money
well in the future (i.e. when to
spend, when to save, etc)

☐

☐

☐

☐

☐

I feel positive about my future

☐

☐

☐

☐

☐

I feel confident I can achieve
what I want to do in the future

☐

☐

☐

☐

☐
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8.

What is interest?
☐ The money people pay to the government
☐ The extra bit of money you earn from saving or you owe for borrowing
☐ The money you get when you retire from working
☐ The amount you have in your bank account
☐ I don’t know

9.

What is tax for? (tick all the things that you think tax is for)
☐
☐
☐
☐
☐
☐

To pay for things like hospitals and roads
To make sure people don’t earn too much
To pay for lottery prizes
To pay for police and schools
To pay for supermarkets
I don’t know

10. What is insurance?
☐ How much something is worth
☐ When something happens that leaves you worse off than before
☐ A type of protection against loss or damage
☐ The amount of money someone pays to have something protected
☐ The possibility that something bad might happen
☐ I don’t know
11. A multipack of 6 bags of Walkers crisps costs £1.50. A multipack of 12
bags of Tesco crisps costs £1.75.
a. Which crisps are better value for money?
☐ Walkers
☐ Tesco

☐ Don’t know

b. Which crisps would you rather buy?
☐ Walkers
☐ Tesco

☐ Don’t know

Please say
why___________________________________________________________
12. How often do your parents or carers talk to you about money and spending?
☐ Never

☐ Rarely

☐ Sometimes

☐ Often

☐ Don’t know
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13. Imagine that you wanted something expensive. You ask your parents or carers to
buy it for you but they say ‘no.’ Here are some things other children said they
would do. Which would you most likely do? (you can tick more than one answer if
you like)
☐
☐
☐
☐
☐
☐

Keep asking and hope they will eventually say ‘yes’
Wait until a special occasion (e.g. birthday or Eid or Christmas)
Wait until I have saved up enough money to buy it myself
Nothing, accept I can’t have it
I don’t know
Other _____________________

14. What job might you like to have when you are older?
______________________________________________________________
15. Is there anything about money you would like to learn more about? List here:
_______________________________________________________
________________________________________________________
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Appendix C
Abacus Theory of Change
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Appendix D
Pupil Outcomes- Money Advice Service Indicators

Outcome 1: Increased understanding of financial products and concepts
MAS (Money Advice Service) indicators:
- Children understand what interest is, and how it can be added to money that people
save or borrow
- Children know what bank accounts are, how they work (at a simple level) and the
benefits of having them
- Children believe it is important to keep track of their money (only measured at first
school)
- Children think that saving money is an important thing to do

Outcome 2: Increased appreciation / empathy for the value of money (attitudes)
MAS indicators:
- Children make choices about how to spend their money that are based on their needs
and on value for money
- Children understand that money is limited, and that they might not be able to have
everything they want or need
- Children understand that there is a difference between 'price' and 'value' and that some
things are better value than others

Outcome 3: Increased understanding of the world of work and possible educational,
financial and career goals
MAS indicators:
-

Children understand that the Government takes money taken from people's earnings
to pay for things we all need (e.g. schools, hospitals and rubbish collection)
Children understand that there are a range of jobs and that different jobs pay different
amounts
Children understand that the choices they make around school and work will affect
the amount of money they have when they're older
Children are thinking about the different jobs they might want to do when they're
older
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